Black and Asian Studies Association submission to consultation on the proposed History National Curriculum
We are a network of historians, archivists, teachers, parents and others fostering research and disseminating information on the history of people in Britain of African and Asian origin.  This has been a long history: we know this from extensive archaeological, documentary and visual evidence, yet much continues to be overlooked.
The African diaspora in Britain we know to have been here for nearly two thousand years. As Peter Fryer writes
, ‘there were Africans in Britain before the English came’.  There were North African soldiers (‘the Aurelian Moors’) garrisoned near Hadrian’s Wall
, a Mauritanian in the Roman army is commemorated in South Shields
, the skeleton of a wealthy African woman has been found in York
 and an African man lived near modern Stratford-upon-Avon 1,700 years ago
. African faces appear as part of the general population in countless illustrations from a medieval manuscript
 to contemporary representations of the Gordon Riots
, from a painting of the death of Nelson
 to photographs of Second World War evacuees
. Not only was the Black presence within the English working class considerable
 but some individuals played key roles in working class struggles and radical protests: for example, Robert Wedderburn (anti-slavery advocate), William Davidson (Cato Street Conspiracy) and William Cuffay an organizer of the 1848 Chartist rally on Kennington Common
. Recent work by archivists looking at parish records
 has unearthed 17th and 18th century baptisms and burials of Black people all over the country from Evesham to Erith, from Pangbourne to Plymouth, from Beverley to Bedford, from Chester to Clwyd. When 350 Black passengers sailed for Sierra Leone from England in 1787 they were accompanied by 59 white women, all wives or widows of Black Londoners
.

Asians were here at least 400 years before the arrival of East African Asians (their first mention in the proposed curriculum). The first known record of an Indian in Britain was a baptism in 1616
. There is an Indian baker in the painting The Tichborne Dole
  and there have been Bengali Londoners for hundreds of years. Prominent British Indians have included an entrepreneur who kick-started Brighton’s tourist industry
, a suffragette
 and - in the Second World War - a spy
, a fighter pilot
 and Indian regiments were a major part of the British forces at Monte Cassino.

A visitor to London a thousand years ago would have heard a rich mix of languages from its diverse population.  The percentage of the population of London who were Black in 1800 was roughly similar to the percentage of Britons of African and African-Caribbean heritage now. We know from parish records that – from the 16th century onwards - people described as ‘black’ have been born and died all over this country . As DNA testing is now affirming, British and English ‘identity’ has always been multicultural and this is increasingly recognized in popular history, too, whether through the events of Black History Month or via mainstream history series such as The Great British Story (in the first episode of which Michael Wood focused on the North African legion near Hadrian’s Wall) and Who Do You Think You Are (in which most ‘celebrities’ featured have roots that take them way beyond these islands). It is essential – especially given the cultural diversity of our young people today – that this be understood by all. 
In the Secretary of State’s proposals, however, there are no British Africans or Asians for primary children to encounter. At secondary level - apart from Mary Seacole and Olaudah Equiano - Africans appear only when enslaved and then disappear until the arrival of ‘the Windrush generation’. As for British Asians, their first and only appearance is as refugees from East Africa. The omission of the fact of this country’s long diversity is, we argue, a reason why the proposed curriculum content, far from being ‘core knowledge’, is better described in the words of a Year 11 student who spoke at our meeting on 25th March. She suggested that, if history can be seen as a cake, the Secretary of State has cut a small slice and is feeding it to us pretending it is the whole cake.  We recognize that the long history of African and Asian people in Britain is not the only glaring omission: there is almost no women’s history and very little working-class history, thereby ignoring the majority of the population. This submission, however, restricts itself to our area of expertise.
From our experience of primary and secondary classrooms as well as universities, archives and current research, we share many of the aims of the curriculum proposed by the Secretary of State.  In common, however, with a wide body of opinion across the history learning community, we are deeply concerned about the required content which will not only fail to achieve those aims but will make rigorous teaching harder to achieve. It may also be a potential disaster for young people’s understanding of our country, our world and their place in it. 
A body of knowledge

The Secretary of State says in the preamble to his proposed curriculum that children should ‘know and understand the story of these islands: how the British people shaped this nation …from the story of the first settlers’ He has also said repeatedly in public that he believes in the importance of knowledge as a basis for argument. We agree: central to history education has to be the ability to support an argument with well selected factual evidence and seeking out facts is a key role of a historian. For this reason we have long argued that knowledge of the fact of the long history of Britain’s ethnic/cultural diversity will only begin to be taught properly in schools if it is required by the curriculum and learnt in universities and on teacher training courses.
We are therefore shocked to see that these proposals remove the requirement in the current curriculum that ‘pupils should explore cultural, ethnic and religious diversity…[and]….be taught aspects of history, including ... the impact through time of the movement and settlement of diverse peoples to, from and within the British Isles.’  We find also that the list of content implies no ‘settlement’ in Britain between the Norman Conquest and Windrush, even though significant numbers of Irish, Scots, Jews, Africans, French Huguenots, Bengalis and countless others settled here between those events and became with their descendants part of what it is to be British. To omit this central fact of the story of these islands from nearly 900 years of history makes impossible ‘a coherent, chronological narrative’ or ‘a historically-grounded understanding’ of  how the British came to be the complex, culturally diverse, continually changing people, reflected in the richness of our language.

The people of Britain

One of the most significant developments in our understanding of history over the past half century has been the growth of histories of ‘ordinary’ people out of which has sprung a massive popular interest in family history and oral histories. This recognizes the importance of ‘histories from below’ if we are to understand continuity and change over time. The list of topics prescribed for Key Stages 2 and 3, however, pays little attention to the lives, experiences, beliefs and attitudes of most of the population of these isles. Thus, though they have always formed at least half of the population, women seldom feature (in primary schools only when they were Tudor queens) and so appear to be incidental to the ‘main’ story. As for British people of African, Asian, Jewish, Scottish, Welsh or Irish origin, they tend – with the exception of a few individuals - only to appear when coming on stage as victims. They are otherwise are largely absent. When the Secretary of State responded to a challenge on BBC’s Question Time by claiming his curriculum is inclusive because it names Nehru, Kenyatta and others he missed the point entirely: the welcome inclusion of such figures in the history of resistance to the British Empire does not address the complete absence of the Africans and Asians who lived here for hundreds of years and who were entrepreneurs, sportspeople, soldiers, sailors, entertainers, activists, labourers, writers and simply members of the wider working class (some of them leading struggles for freedom and democracy), middle class or – in a few cases – aristocracy.
Defenders of the curriculum such as MPs Chris Skidmore and Liz Truss have claimed that it is perfectly possible to teach a more inclusive history because the curriculum will, they claim, ‘free up’ teachers to devote a lot of time to content of their own choice. This is demonstrably false if the teaching of the prescribed content is to seek meaning and understanding rather than empty rote-learning. At KS2 teachers will be hard pressed to cover everything: even at KS3 it will be difficult. If inclusion is not required it will in general not be taught except in some schools with a strongly multicultural intake.  For it to be taught properly, teachers – including those in primary who are often not history specialists – will have to learn this inclusive history which is unlikely to have featured in their own schooling or university education. 
Many histories

We agree that a body of knowledge is essential; but we also agree with the Secretary of State that ‘a high-quality history education equips pupils to think critically, weigh evidence, sift arguments, and develop perspective and judgement’. This raises the question of what knowledge pupils have access to. How can they ‘think critically [and] weigh evidence’ if they are presented with such a partial selection of ‘knowledge’? How do children in Birmingham, for example, come to understand the presence of a large Asian community in the West Midlands when the only references they have are to ‘Clive of India’, ‘the Indian Mutiny’ and ‘East African Asians’?  Among the aims set out in the draft curriculum is that children should ‘discern how and why contrasting arguments and interpretations of the past have been constructed’ .  Nevertheless, the dated terminology used to define certain histories (‘the Scramble for Africa … the Great Game’) betrays  particular interpretations. There is no single history and any attempt to make it appear so is either doomed or dangerous. 
Context

The draft curriculum also claims it will enable children to ‘know and understand the broad outlines of European and world history: the growth and decline of ancient civilisations; the expansion and dissolution of empires’. The only empires and civilisations to be studied, however, are European: Greece, Rome and Britain. How can we understand Greece without reference to Egypt, an African civilisation?  Pupils need to understand not only ‘how Britain influenced the world’ but also how the world influenced Britain in terms of trade, acquisition of knowledge and, of course, migration. 

It is equally important, if young people are to ‘understand the challenges of our own time’, for them to study ‘the broad outlines of European and world history’ from other perspectives than exclusively British or English ones. How does any understanding of our own world completely omit China or the rise of the USA? How can we avoid racialised understandings of the world if our knowledge of Africa omits the kingdoms of Mali, Songhay, Benin and Great Zimbabwe and begins only with European conquests? Understanding these allows a context for the study of the enslavement of Africans just as the Holocaust cannot be understood without knowledge of the history of anti-Semitism.

Identity and the future of this country
Small children first encounter the past through their memories and those of their immediate family, through stories told by parents and grandparents. As their frame of reference widens to stories of other people and an understanding of themselves in a social, environmental, geographical and historical context, they look for connections between themselves and those stories, for relevance to their lives. As the Secretary of State has been so keen to point out in defence of his approach, we see and understand ourselves through our past. If children in our culturally diverse classrooms are fed the untruth that diversity is new and encounter a story that suggests ‘otherness’ in all who are not ‘white’, then millions of children will not see themselves in the story and feel school history bears no relationship to their own ‘rich mix’ sense of British identity. More ominously, seeds may be sown for more sinister and dangerous attitudes fed by a selective ‘island story’ that claims to be ‘the essential chronology of Britain’s history’ but is in fact only one of many and makes children’s access to other histories difficult. 

The  Macpherson report on the murder of Stephen Lawrence recommended ‘that consideration be given to amendment of the National Curriculum aimed at valuing cultural diversity and preventing racism, in order better to reflect the needs of a diverse society’. We need to know the truth of our long history of diversity: all our young people need to see themselves in our history not as a form of tokenism but because they are there and this is the truth. The current curriculum goes some way towards that goal: these new proposals fly in the opposite direction. There are political elements in this country that Michael Gove would surely deplore who claim that there was once a time when an ‘ethnically pure’ England was ‘great’ and who hark back to a time before this country was supposedly ‘defiled’ by the ‘recent arrival’ of ‘immigrants’. If the history children encounter in school feeds that fantasy by omission then it makes future generations more susceptible to extreme ideas. 
The importance of knowledge is not contentious: the questions that matter are what knowledge?  and whose knowledge? A journey through history that erases whole sections of our community and puts them outside the narrative is a journey towards darkness.

Proposals

For the aims laid out to be met we believe the proposed content list will have to be revised in such a way as to achieve the following at the very least:
· a required teaching of the continued cultural diversity of the people of Britain throughout its history

· a knowledge of world history that is not exclusively through a British perspective and includes the rich cultures of Africa and Asia before the arrival of Europeans

· a course that enables the spirit of enquiry rather than the imposition of selectively chosen information
Black and Asian Studies Association, April 2013
(Please see appendix on the following pages)

APPENDIX: Curriculum Content.

Although we share the deep concerns expressed by other bodies and individuals about a long list of content  to be taught sequentially, our focus is on the selectivity of that content in the curriculum  proposals. Specifically, as explained above, the failure to make children in our culturally diverse society aware that such diversity has been the reality throughout British history is a serious omission. Equally serious is the absence of the global perspective essential if children are to ‘understand the challenges of our own time’.
We list below, therefore, the curriculum content we regard as essential for young people’s understanding of who the British have been through history and Britain’s place in the world.
1. ANCIENT CIVILISATIONS – the fact that these occurred on all continents, not just Europe.

Ancient Egypt  - as a major civilization in its own right lasting more than three thousand years; and for its major influence on the civilization of Ancient Greece.

Ancient Asian civilisations such as those in the Indus Valley and China.

2. ROMAN BRITAIN – its great cultural diversity. This should include:
Africans in Roman Britain – including African Roman rulers (Emperor Septimius Severus (born Libya 145, died York 211); governor Quintus Lollius Urbicus (governed 139-142); the numerous Maurorum Aurelianorum (c.100-c.400) North African regiments on Hadrian’s wall; archaeological evidence of a wealthy African woman in York, North African artefacts.

3. THE SPREAD OF CHRISTIANITY – brought to England by St Augustine, of Berber origin and born in what is present-day Algeria.

4. MEDIEVAL ISLAMIC CIVILISATIONS 

The rise of Islam and its influence on civilizations in Western Asia, Africa and Portugal/Spain (Al-Andalus) ; the context for understanding the ‘Crusades’/ ‘Frankish Invasions’.

Islamic culture, science, philosophy, mathematics, art, architecture etc as a precursor to the Renaissance.

5. MEDIEVAL EMPIRES OUTSIDE EUROPE – important in their own right but also for students’ understanding of them before European conquest.

Exploration in the late medieval period and explorers such as Marco Polo, Ibn Battuta, Admiral Zheng He.

Asian empires  such as Ming China, Mughal India and the Ottomans.

African empires such as Mali, Ghana, Kanem-Bornu ,Songhay, Great Zimbabwe, Kongo, Kilwa Kisiwani

American empires such as the Aztecs and Incas.

6. AFRICANS AND ASIANS IN EARLY MODERN BRITAIN
Africans in Tudor and Stuart England and Scotland – including Queen Elizabeth’s proclamation.
African characters in early modern literature.
Asians in 17th century Britain: ayahs, lascars and early settlers.
7. THE IMPERIAL PROJECT: COLONISATION AND EMPIRE 

The world in 1500.

Exploration, early trading and first colonies under Elizabeth I and James I. The East India Company. 

Pirates and privateers.

The struggle between European powers to control the Caribbean.

Role of empire in the end of feudalism and development of capitalism : the origin of the Bank of England and the National Debt.

8. THE TRAFFICKING OF ENSLAVED AFRICANS AND THE TRIANGULAR TRADE.

The use of trafficked enslaved Africans by the major European powers and its importance in the development of colonies in the world new to Europeans. Slavery and the development of racism.
Slavery and the Industrial Revolution.
The impact on Africa, the Americas and Britain: development and underdevelopment.

Resistance: in Africa; on board ships; in the Americas. The Haitian Revolution. The Maroons.

9. THE ABOLITION STRUGGLE IN BRITAIN

Africans in Britain in the era of enslavement: such as Olaudah Equiano, Ignatius Sancho, Phyllis Wheatley, Ottobah Cugoano, Ukawsaw Gronniosaw, William Ansah Sessarakoo, Francis Barber, Mary Prince.
African self-liberation and the Somerset case.

The ‘Sons of Africa’ and abolitionist campaigns as a key example of mass public participation in campaigning for political change that inspired many subsequent movements.
Reasons for the abolition of the ‘slave trade’ and slavery in the British Empire- who benefited.

Consequences for Britain, the Caribbean (eg Rebellions against slavery in Barbados, Demerara and Jamaica,  Morant Bay Rebellion, African and Indian indentured workers) and Africa (eg creation of Sierra Leone and other colonies in Africa). The development and spread of pseudo-scientific racism.
10. BRITAIN AND ITS EMPIRE IN THE 19th CENTURY
Britain and Asia:

The role of the East India Company as coloniser of India and Indian resistance.

The First War of Independence in 1857 and its consequences – transfer of power from East India Company to British Crown. 
The role of Indian indentured labour in British colonies

Britain and China  - the Opium Wars and their consequences including the cession of Hong Kong. Contention for control of Western Asia including Afghanistan, between Britain, Russia and Turkey.

Britain and Africa:
The ‘Civilising Mission’/ ‘White Man’s Burden’. The ‘scramble’ for, invasion and partition of Africa. The Berlin Conference 1884-1885. African resistance to conquest.
11. AFRICANS AND ASIANS IN THE 19th CENTURY - the growing presence within the general population.

The emergence of working-class politics and the struggle for universal suffrage in the 19th century.

Key involvement of Africans  and Asians such as William Cuffay, Robert Wedderburn, William Davidson, Sir Mancherjee Merwanjee  Bhownagree MP, Dadabhai Naoroji MP, Sophia Duleep Singh.

Britain’s social and cultural development and the changing role of women.

Significant changes in population: African, Asian and Caribbean seamen; Irish and East European Jews.
Key African and Asian figures such as Ira Aldridge, Samuel Coleridge Taylor, Sake Deen Mohamed, Mary Seacole, Pablo Fanque
12. AFRICANS AND ASIANS IN 20TH CENTURY BRITAIN
1897-1914. The emergence of Pan-Africanism and the ‘Black Press’. Henry Sylvester Williams and the African Association, Dusé Mohammed Ali, John Archer.
The First World War. African, Caribbean and Asian contributions from the Empire and from Britain. Overcoming the ‘colour bar’: Walter Tull. The aftermath: 1919 ‘race riots’.

Struggles against colonial rule and the ‘colour bar’ in Britain between the wars. 

e.g. Shapurji Saklatvala, Harold Moody, Ladipo Solanke, George Padmore, Amy Ashwood Garvey, Jomo Kenyatta, Krishna Menon, Surat Ali.

Key organisations:  e.g. League of Coloured Peoples, West African Students Union, Indian Workers Association, Pan-African Federation. 
The Second World War. African, Caribbean and Asian contributions from the Empire and from Britain:  eg Mahinder Singh Pujji, Noor Inayat Khan, Johnny Smythe, Ulric Cross. Overcoming the ‘colour bar’: Lilian Bader, Learie Constantine.

End of Empire. Pan-African Congress, Manchester 1945. Indian independence 1947. African, Asian and Caribbean struggles for independence: Malaya, Kenya, Egypt (the Suez Crisis), Aden, Rhodesia/Zimbabwe.

Postwar migration from Africa, the Caribbean and Asia: causes (including conditions in the colonies and the recruitment of labour by the British government) and consequences. The significance of Empire Windrush.

Struggles against racism and for human rights. 1958 ‘race riots’: Notting Hill, Nottingham; Race Relations Act 1965; Powell’s ‘Rivers of Blood’ speech 1968; Bristol bus boycott; Grunwick and other workplace struggles; 1980s urban uprisings and the Scarman Report; the murder of Stephen Lawrence and the Macpherson Report which recommended:

‘that consideration be given to amendment of the National Curriculum aimed at valuing cultural diversity and preventing racism, in order better to reflect the needs of a diverse society’
__________________________________________________________________
BASA can supply a full bibliography to support the above content. A good starting point for school students and teachers can include the following:
D. Dabydeen, J. Gilmore, and C. Jones, eds.,The Oxford Companion to Black British History (Oxford, 2005).
P. Fryer, Staying power: the history of black people in Britain (1984).
Rozina Visram, , Asians in Britain, 400 years of History (2002)
Black Presence: Asian and Black History in Britain, 1500-1850 The National Archives, Exhibitions and Learning Online [http://www.nationalarchives.gov.uk/pathways/blackhistory/]
Guardian black history timeline: http://www.guardian.co.uk/uk/interactive/2008/oct/13/black-history-month-timeline
Black History 4 Schools website [http://www.blackhistory4schools.com] 
� Peter Fryer, Staying Power – the History of Black People in Britain (1984)


� Dr Richard Benjamin, British Archaeology 77, July 2004 ; also Michael Wood, The Great British Story: A People’s History (BBC 2012) 


� York Archaeological Trust (2007)


� The Times and The Guardian, 26th and 27th Feb 2010


� Past Horizons, 26th January 2011


� BASA Newsletter 57, July 2010


� Guildhall Library 4915 (1781)


� Daniel Maclise, The Death of Nelson (1859-1864), The Walker Art Gallery, Liverpool.


� Imperial War Museum


� the City of Westminster Archives estimate 15,000 Black Londoners by 1800


� Peter Fryer et al.


� BASA Newsletters, various


� � HYPERLINK "http://www.nationalarchives.gov.uk/pathways/blackhistory/work_community/docs/passenger_lists.htm" �http://www.nationalarchives.gov.uk/pathways/blackhistory/work_community/docs/passenger_lists.htm� 





� Rozina Visram, Asians in Britain – 400 years of History (2002)


� Gillis van Tilborgh (1671)


� Sake Dean Mahomed


� Sophia Duleep Singh


� Noor Inayat Khan


� Mahinder Singh Pujji





